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What is Graduate International Mobility?
• Dual- and joint-degree programs

• Graduate Study Abroad
• short-term faculty-led
• semester or longer programs abroad

• International research (incl. collaborations involving students)

• International field-work, internships, capstones, consulting 
projects



• What is the value proposition of graduate internationalization?

• Are there different goals in graduate vs. professional degree programs?

• Leadership: What is the role of the SIO and central administration in Grad-
level vs. undergraduate internationalization? Who “owns” or “runs” grad-
level internationalization? Deans of colleges/schools? “Central” 
administration?  Faculty? 

• Who funds graduate-level programs?

• What is central administration’s responsibility for integrity of the 
internationalization process, safety, security, risk mitigation, emergency 
response, institutional reputation…

• What makes international experiences “graduate-level” in terms of quality 
and content?

Key Questions in Graduate Internationalization



What drives graduate-level internationalization?
• Faculty, Research, Students, Employers, Competition
• Value proposition of graduate study, especially Master’s
• Students’ professional and career motivations 

Council of Graduate Schools survey data, 2014:
• Only 9% require international experience in over half of programs
• 59% have no requirements for international experiences
• But beyond what is required, much is offered:

• 61% Short term study abroad
• 61% International research opportunities
• 58% Field Research
• 48% Joint- or dual-degree programs
• 40% Mid- or long-term study abroad
• 29% language study outside the US



Council of Graduate Schools survey data, 2014 (cont’d)

Respondents’ perceived hindrances to graduate international 
experiences

• 70% Garnering financial support while abroad
• 61% Family-work-life challenges for extended stay abroad
• 44% Concern about finishing degree in a timely way
• 25% Apprehension about extended time abroad
• 19% Worry about impact on local research projects
• 16% Fear of the unknown
• 14% Perceived disapproval of faculty mentors
• 13% Other



Dual-Degree Programs

• Not always strategically planned, though very resource 
consuming (time and finances)

• Institutional processes not always well established
• Quality control and assurance challenges
• Challenge of aligning goals and expectations on both sides
• In the US, dual degrees tend to serve international student 

recruitment and revenue goals. US students participate little.



Source: ACE/CIGE, Mapping International Joint and Dual Degrees, 2014 
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Example of Dual-Degree Articulation, Bachelor’s and MA

TESOL and Teaching Chinese as a Foreign Language (Double Certification)
NYU + East China Normal University / Shanghai Normal University

1. Students complete BA in Teaching Chinese at ECNU or SHNU
2. At NYU, 10 credits of MA degree requirements are waived based on 

previous course work. Student completes the MA with only 34, rather 
than 44, credits:  significant cost savings.

3. Students graduate with double US certification in Teaching Chinese and 
TESOL. 

4. Most students choose to teach in the US for 3-5+ years after graduation
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Our Overall Focus
• Developing better understanding of what is 
currently being done

• Improving the quality of program curriculum 
and facilitation

• Stressing potential for trans‐
formative learning



Background Information
• Working definition of short‐term graduate 
study abroad (GSA)

• Emergence of GSA as an area of practice and 
study

• Nature of programs and participating 
disciplines



Summary of the GLEO Project
• Survey of programming at CIC schools plus 
NYU

• Qualitative study of student experiences 
• Faculty leader perspectives



Summary of What We’ve Learned
• Programming is wide‐spread, increasing
• Dominated by professions‐based programs
• Wide variation in curriculum and facilitation
• Driven by faculty interests



Student‐Reported Outcomes
• Viewed as a professional development 
opportunity

• Dominance of “academic tourism”
• Transformative dimensions 



Implications
• Alignment of GSA with institutional goals 
• Moving beyond academic tourism 
• Embracing professional development 
components

• Integration of research and inquiry



Challenges
• Funding
• Integrating GSA into existing internationalization 
efforts & graduate curriculum

• Insuring graduate level work



Concluding Thoughts
• Is GSA a “flash in the pan” or a harbinger of 
future graduate education?

• How might we fully realize the transformative 
potential of short‐term, graduate study 
abroad – person, program, institution?



NYU Law 3L Semester Abroad



NYU Social Work Semester Abroad 



Low Residency MFA in Creative Writing, Paris



NYU MPH on 3 Continents 
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MBA study abroad programs
21% require 
study abroad;
100% offer it



MBA v. BBA study abroad programs
MBA
• 50% participation rate
• Programs: 90% faculty‐led, 10% 

consulting
• 2nd year students only

• Learning: applied, career‐track 
specific, global mindset

• Consulting: market entry strategy, 
marketing strategy

BBA
• 36% participation rate
• Programs: 52% faculty‐led, 44% 

semester, 8% other
• Sophomore, Junior, Senior

• Learning: awareness, career 
relevance, developmental

• Consulting: market research, social 
media marketing 







Funding for MBA study abroad

Survey of 28 top‐ranked 
business schools



Motivation for MBA study abroad
• Smith School students: 56%, travel and experience in specific 

country/region
– Second responses: content/applied learning component, networking with 

fellow MBA students

• Business schools: 91%, provide global learning opportunities to students
– Second responses: global branding, compete with peer institutions 

• Institutions: 70%, for same reason as B school
– Second responses: unsure, “begrudging” support, no support 

Survey of 50 
US business schools



Role in MBA degree programs
• Inherently global subject matter
• MBA teaching methodology
• Nature of degree field
• Complements other curricular initiatives
• School brand
• Program ranking 



Concluding questions
 What can other graduate programs learn from B school models of 

graduate internationalization?

 How should SIOs lead their institutions to support MBA study abroad –
and graduate study abroad in general – if it’s becoming an expectation of 
students, peer institutions, and industry?

 What is the ROI of study abroad for students – B schools – institutions?  
What are the implications for other graduate programs? 

 What resources do we need to create in the field to effectively 
implement these programs for graduate students? 



Key Questions, Redux
•What is the value proposition of graduate mobility?

• Are there different goals in graduate vs. professional degree 
programs?

• Leadership: What is the role of the SIO and central administration in 
Grad-level vs. undergraduate internationalization? Who “owns” or 
“runs” grad-level internationalization? Deans of colleges/schools? 
“Central” administration?  Faculty? 

• Who funds graduate-level mobility?

• What is central administration’s responsibility for integrity of the 
internationalization process, safety, security, risk mitigation, 
emergency response, institutional reputation…

• What makes international experiences “graduate-level” in terms of 
quality and content?


