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	Monday 8 September
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Quinten Matsijslei 25                                   

2018    Antwerpen                                               

Belgium                                         

Tel. nr. +32 (0) 3  231 15 15                   

Fax. nr. +32 (0) 3  231 90 01            
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AIEA TransAtlantic Dialogue – Antwerp 08 
Issues suggested by participants in advance of the dialogue
1. Curriculum issues: 

· response to the Bologna Process. 

· 3 yr. vs. 4 yr. bachelor degrees; 

· entrance requirements to Master degree programs;

· ECTS credits vs. US academic credits; transfer of credits between the two systems; 

· Double Degree (DD) and Joint Degrees, short programs across the Atlantic; ATLANTIS Program; management of DD; implementation of DD

· Will the European Qualifications Framework lead to global standards for higher education?

2. Research issues

· Sustaining support for transatlantic research networks. 

· Cooperation at PhD level

3. Strategy: 

· Mission of international education (creating Global citizens; lifelong

learners, critical thinkers)

· Capacity building and development partnerships 

· Institutional Internationalization 

· Responding to the challenge from Asia

· How does one accept the chief IRO role and ensure that others take responsibility for internationalization too? 

· Are we soon all to "market" our education to the highest bidder

4.  Finance issues

· Financing higher education in the future; the role of private universities;

· Funding Internationalization

· Third-party funded initiatives and sustainability

5. Language issues

· Role of the English language in European higher education;

· Implementation of a foreing language learning for US students (in any curriculum)

6. Development cooperation issues

· a mutual exchange of experiences between universities across the North Atlantic in development cooperation: 

· actual and future change to the scenery of North South cooperation for higher education & research capacity building in view of the increasing economic, political and societal presence of China and India.

· key challenges with respect to southern partners and donors,

· connectivity with the mainstream activities of the university,

· availability & usefulness of 'regular' teaching, research & administrative staff of the university in the projects,

· understanding differences in the paradigm' implicit to North American vs. European HE development cooperation, also in relation to the political context of development cooperation at both sides of the North Atlantic.

· Is it possible / desirable that universities in Europe and North America with a tradition in North South cooperation make better use of each others expertise and resource, possibly teaming up to jointly make more (and more lasting) impact.

7. Exchange/ Study abroad issues

· responding to US students requests: developing attractive opportunities for study abroad; Draw international students from new locations

· What are the necessary steps to increase the capacity for US study abroad in diverse destinations? What is the role of government?

· What makes European education attractive (vs. US)?

8. Engaging international alumni

9. Best Practices  on

· The online management of student mobility program: best practices.

· and the Senior International Officer 

· What experience is there with focusing on select partner institutions and intensifying the relationship (case studies, sustainability)
Issues chosen by participants for discussion

1. International mission of universities and role of IRM/SIO; Ph.D. programs/doctoral degrees; Role of International Office and International Officer; Study Abroad and Student Exchange

2. Dual/Joint degrees and accreditation

3. North/South cooperation and multilateral cooperation

4. Education abroad/student and faculty mobility

(quality issues, English language/language of country, Masters/undergraduate research, placements and internships

5. Research collaboration, funding and development work
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Recommendations of the 2009 TransAtlantic Dialogue

AIEA and EAIE should hold a Global Dialogue at the 2009 AIEA conference in Atlanta, Georgia.  The theme and main discussion issue should be the North/South Collaboration, and the mutual learning across countries/continents.  We need university leaders and educators to be in global dialogue about critical international education issues.

AIEA and EAIE should establish a registry/directory of North/South programs in education, research, development and collaboration.  Bjorn Aas, as President of EAIE will lead the European effort.  The registry/directory will be a useful tool to see what collaboration there is between North America and Europe with the South.  It will be posted on a website.  The registry/director should include a listing of development projects and of funding.  The portal could be the TransAtlantic Dialogue, or the websites of both associations.

We recommend that AIEA and EAIE focus on TransAtlantic distinction and collaboration on the graduate level, including Masters and Ph.D. degrees.  We urge both associations to take a leadership role, and work with other agencies and educational institutions, in assessing and accrediting the degrees in the U.S. and Europe.  

We recommend that AIEA and EAIE focus on Dual/Double/Joint degrees, and how they are being established and administered.  We urge both associations to survey universities to determine the number and type of degrees are already in place.  We also suggest that the issue be on the agenda of the conferences of each association.

We recommend that AIEA and EAIE assess the status of the exchange programs and research collaboration between universities in Europe and the U.S.  

TransAtlantic Dialogue 2009 - Program

September 7, 2008

5:00-5:15pm - Introduction, powerpoint presentation on TransAtlantic Dialogue and international education by Bill Davey

5:15-6:00pm - Participant introductions

6:00-6:45pm – Selection of topics

7:30pm – Dinner

September 8, 2008

9:00-10:30am – Session 1

10:30-10:45am – break

10:45-12:30pm – Session 2

12:30-13:30pm – Lunch in hotel

13:30-15:00 – Session 3

15:00-15:15 – break

15:15-17:00pm – Session 4

September 9, 2008

9:00-10:30am – Session 5

10:30-10:45am – break

10:45am-12:00pm - Conclusions and recommendations

September 8, Session 1

International mission of universities and role of IRM/SIO, Ph.D. programs/doctoral degrees; Role of International Office and International Officer; Study Abroad and Student Exchange
Summary

The discussion began with a general review by Bill Davey of internationalization at universities in the U.S. and Europe, study abroad , student exchanges and international students, including a consideration of different university systems and perspectives, the international mission of institution and role of the international office.  A key question posed was about the role of international education in the university: “Is it a core part of the institution or marginalized?

Each participant spoke to the question of the role of international education in their university and the discussion raised issues of different perceptions of the senior international officer, even with respect to the title:  International Relations Manager (IRM) in Europe and Senior International Officer (SIO) or Chief International Education Administrator (CIEA) in the U.S.  There is also a wide range of university  internationalization systems (centralized/de-centralized) and leadership roles.  The discussion indicated that no single university had reached a point in which they could described themselves as fully internationalized, but that many universities (all of the participant’s universities) were engaged in some form of internationalization, from individual research by faculty to student exchanges and study abroad.    

EAIE individual statements:

Internationalization depends on the university, and the IRM is a leader or a manager.

At my university, research is in the departments, and international efforts in research are in the departments, no centralized.  There is no central policy for internationalization, although a good number of students study abroad and there is a good amount of international cooperation.

At my university internationalization is at mid-stage, becoming centralized for agreements, visitors, and seeking a centralized office

The pendulum swings between different organizational systems (centralized or decentralized).  One model is a center or department, or a streamlining in all of university with a matrix.  Changes in this system are not bad if there is continuity.  Central office is good to manage programs.  Streamlining puts more ownership locally.

There are two levels, and the central office is a service office, which is going to the faculty to work with centralizing.  The difficulty at my university is the lack of communication.  International goals are a muddle, as initiatives come to the central office.

At my university, internationalization is not centralized, although a central office was set up to help faculty.  The connection with faculty is very mixed.

At my university we have had internationalization from 70s, especially with graduate and masters programs (some in English).  The international office, for twenty years, was seen as agent of change to create new programs, new structures and initiatives.  There was a development of north/south programs.  Now internationalization is different and has shifted to another level:  there has been a decentralization – linking it to programs.  The challenge is to send students (primarily doctoral level students, to Germany and U.S.) to study abroad  and research.  The office of mobility and university will need to find new ways of collaboration with universities abroad, and for strategic planning, grants, Erasmus.  The Bologna process is very important.

There is a greater building of structure in international education, and attention to liability and legal questions.  Frameworks are set up in ministries of education, and also in European programs (Erasmus).  The challenge for European programs, such as Erasmus Mundus , will be at the higher levels, for Ph.D.s and joint degrees, and a new challenge will be the exchange of research.  Erasmus is solid, and it is now possible to exchange students and move on to other types of cooperation and collaboration on the international level (research, faculty, etc.).  There is no question that we must speak of international education, and the philosophical issue of study abroad and exchange.  There is a problematic distinction between Europe and its concentration on exchanges-integration and the U.S. policy of study abroad as a commodity.  There is a desire to develop Ph.D. exchanges.

AIEA individual statements
The Role of the SIO is to be a facilitator.

At my university we are at midpoint with internationalization, out of area studies to a more centralized structure.  Research remains straight out of the departments, but  study abroad is centralized.  

At my university, an agricultural campus, the faculty are involved in development, and individual faculty make agreements.  The international office is trying to pick up partners for agreements, collaboration and exchange, and also trying to coordinate programs.

The international leadership is distributed over three different schools: consulting with undergraduate and graduate programs and students.  The international office started as a services office, and has assumed more and more responsibilities.

Internationalization is decentralized at my university, especially with study abroad and international students.  We have begun to centralize, and have faculty be more engaged in international teaching and research.  We are trying to be more strategic, and have reduced the agreements. 

My university has international campuses, and provides education to a student body abroad, as well as providing study abroad for U.S. students.  Faculty are all around the world.  We were on an individual basis previously, and now we want to centralize.  

The role of the study abroad provider is important for international education.  Study abroad, which reaches about 4% of U.S. students, is in its early phases.  At the university the rhetoric of university presidents is high, the funding low, and the central administration is weak.  There is a need to bring the faculty into the process.  Study abroad offices are usually a one-person office, and fledgling operations, well intentioned but not very effective.

Because of issues of liability, providers need to work with universities in developing programs, especially custom programs.  Universities have presidents who are telling international offices to internationalize.  There is a lot of rhetoric and no additional resources.  

At my university there are many short term study abroad programs.  We are trying to shift to longer term programs.  The International office has been around for a long time, but it is not very organized.  The university had to create the CIEA role.  Research is decentralized.  We are trying to strategically plan, and trying to create hubs for general international programs, according to a more holistic model.   

Role of International Office and International Officer

Summary

There was consensus that universities are internationalizing around the world, with the U.S. in the lead, Europe not far behind, and both ahead of the rest of the world.  There still persists the lack of understanding in the U.S. of what internationalization means (is) in Europe, and vice versa.  It was also noted that international in its many manifestations need to be integrated into the university, with the faculty, graduate students and undergraduate students, in education and in research. It is not enough to have a study abroad program or a student exchange program. The international leader is seen as the change agent to achieve these goals. There is a need for strategic planning.

Individual statements:

We need to start with the curriculum, and we need to encourage graduate students to study abroad or do research.  In the U.S. we do not understand the European system.  

We do need to connect with the curriculum. And we need to reach out to faculty and encourage them to engage in research and education together with undergraduates and graduates. There is the perception, especially in Europe, that research is not for undergraduate students, but it is increasing in the U.S. 

Everyone is internationalizing, everyone has differing pace and way of doing this.

We need to develop strategic planning, to make partnerships for exchange.  There is a disconnect between undergraduate and graduate education and research in internationalization.

We need to understand what is working, and what is not.  There is a diversity of institutions and systems in the U.S., as well as in Europe.  Funding is very important, and we have to look at curriculum together with financing.

In Europe the undergrads and Masters are separate from the Ph.D. programs and students; in America the undergraduates are separate from the graduates.

We need to focus more in Europe on the co- and extra curricular activities for university students.

Student Exchange - Study abroad
Summary:
Europeans have difficulty with the American attitude of the one-way business of study abroad. North Americans have difficulty with the European attitude of only a limited number of student exchanges.  Funding is a problem for both Europeans and North Americans, with the Europeans looking to the institution (especially the European Union) for funding, and the North Americans depending on the participants for funding.  There is agreement that exchanges (and joint degrees) are a benefit, but only if they are integrated into the respective universities; and the same could be said for study abroad.  Funding, or the lack of, remains a constant problem, as well as commitment of the institution.  

Individual statements:

As a European, I have difficulty with the American attitude.  Europeans look to having significant exchange, for at least 9 months; that is real mobility.  We need to have bilateral agreements.

Exchanges are certainly lower cost than the American form of study abroad.  It would be easy to be complacent about European exchange, but is the limited exchange (with few students participating) in Europe enough?

There is a desire to include short term programs in Europe as well as find new modes of student exchange.  Using the internet in research makes it more economic to be away for a short period of time.  A good example would be a 4 week program in the summer for doctoral students.  Unfortunately, there are no providers in Europe.  Who will pay?

American universities also want students to go on exchanges.  The students want to have options.  

Since Americans are monolingual, it is all but impossible for American students to participate in exchanges.  There are many challenges.  It is not just a marketing situation.

A way to avoid the limitations and challenges is to establish dual degrees.  It is through the academic programs that we enhance exchange.

Exchanges are wonderful, but do not work very well when the exchanges are separate from the curriculum.  We need to focus on a few programs, like the French program (only five students however can participate); all specialized programs.  Graduate students will participate on exchanges only if faculty are involved.

There is a very small number of students with double degrees, and there is a high administrative cost.  In addition there is an insufficient willingness of both sides of the Atlantic to work with each other.

International students are a great way to internationalize the university.

Student exchange has been a cornerstone of universities since World War II.  The language issue is certainly an impediment, just as the reciprocal fee waiver is a benefit. The European Union has put in lots of effort into exchange.  The U.S. government has not.

Most European universities are offering programs in English, especially in graduate programs.  

After the WW II GI bill, The U.S. treated education as a private good, rather than a public good.  Europe looks more to the public good.  It is difficult to mobilize the public good.  The number of American students is increasing, but the time spent is reduced.

Whereas the European Union is generating international education concept, there is no equivalent governing board in U.S., and thus no general movement in the U.S.

September 8, Session 2

Dual/Joint degrees and accreditation

Summary: 

The discussion focused on the definition of a dual, double or joint degree.  There remains considerable lack of understanding of the differences between them, and the system of accreditation by one or both partner institutions.  The preference is for a form of dual/double or joint degree on the Masters or Ph. D. Level; difficulties were seen on the undergraduate level.  Universities are beginning to establish dual/double/joint degrees, and they are seen as an effective way to foster collaboration amongst universities and also encourage student exchange.  
Individual statements:

Twenty years ago in Europe we began talking about and establishing double or joint degrees.  Now it seems everyone is considering them, and there is some confusion about what they represent.  The joint degree is leads to one degree that is Giancarlo that is awarded by two or more institutions, and it is the most difficult to achieve.
Some universities established double degrees (i.e. separate degrees from the home institution with notation of the collaboration) because of the legal problems of awarding a joint degree. Some institutions shifted from joint to double without changing the program, and thereby cheating since there is no extra workload for the double degree.

The job market needs to know what a double degree encompasses.

In the U.S. my university has avoided double degree because of state regulations, but there are examples of individual departments, such as accounting double degree. This type of collaboration is more favourable at the research level, PhD. 

There are examples in the U.S. of the sandwich model: degree with emphasis on research via study abroad.  The degree includes a term of study (usually a year) at a partner institution, and a faculty person at the partner institution is on the thesis committee (for graduate degrees).  On the undergraduate level, there are Major Abroad Programs, in which a year of the major is spent at a partner institution taking pre-approved courses that fulfil the major at the home university.  There are also certificate programs that are embedded into the home university curriculum.
MBA programs in my university (in the U.S.) have been established with institutions in Bratislava, Shanghai; in Hungary it includes a second degree after Hungarian accreditation.  In Vienna, the degree comes from my U.S. university, but recognised by Austrian Law, and we are thinking of awarding a double document.

My university has a 1-plus-1 Masters program with institutions from China and Korea, 
dual degrees for longstanding partners, common curriculum, and faculty sit on each other’s committee.
My university (in Europe) is looking to Africa and Asia for collaborative degrees.

We (university in U.S.) have programs with European partners, especially in engineering, although there are complications with patents from research within the programs. 

We (in the U.S.) have a dual degree to promote research cooperation.  On the PhD level it is easier, especially as the U.S. exerts an influence on Asian institutions.  The Atlantis Program enforces cooperation in undergraduate level.

We all agree on the difficulty of establishing and maintaining dual or double degrees.  It is an enormous lot of work, but interesting in the building of the curriculum.  The students who have them are very marketable; for engineers, for example, it makes a huge difference.

Our goal should be the integration of programs, that is, dual degrees or joint degrees.   Globalisation is what we are talking about and that means integration. The good thing about the dual and joint degrees is that you do not recruit from outside but you decide to work together with partner.

There are bottle necks in Atlantis.  It requires U.S. students to learn other languages, but many Atlantis programs are taught in English.
A survey of 2500 dual degrees in Europe has yielded interesting results:
1. Wonderful careers, but we selected the best students

2. Where do they go? One third stay in own country, one third in host country, one third in elsewhere.

In the EU these programmes are supported by the governments, in US by individual institutions.

Dual degrees and accreditation:   two final theses should be required.  The joint degree is one diploma with two stamps. The double degree is two diplomas and requires more course work.

September 8, Session 3
North/South cooperation and multilateral cooperation
Summary:
There is a growing interest in North/South cooperation and multi-lateral cooperation, both in European and U.S. universities.  There are many challenges, beginning with funding.  Universities are forced to look outside the institution, to governmental agencies and the private sector, for funding.  There is interest in capacity building in education, research and development, and competence building.  There is the risk of the developed world dominating the developing world, and developing programs that are intended to assist developing countries, and end up being a hindrance to development. 
Individual Statements:

At my university (in Europe) we have a new president who is interested in developing programs with China, Turkey, and Indonesia (emerging or not).  There is a re-evaluation of the approach, and our understanding of north/south cooperation is changing.

My university (in Europe), as a private religious institution, is engaged in this, as we seek to find the relationship between science, life and society.  Projects are externally funded, with contributions from the university.  Projects include: education reform, curricular development; institutional management, leadership, ICT , natural resource management as an actor of change.  Principles are:  avoid transplants of our country in the developing world.  Our efforts are modest in domestic reform in countries.  We want to convince partners to bring in society at large, civil society.

There are challenge: donors, our work and the university, and how do we stay connected with the university.  There is added value in our work from the Transatlantic connections, in research and education.  How do we measure them?
At my university (in U.S.) we are engaged in capacity building (focused on petroleum and oil), in Africa and Latin America.  The problem is that the university is decentralized.  Our programs are student based, even though we have little capacity for exchanging students.   In Africa we work with USAID, NASULGC.  There is a need for collaboration with other US universities, for more impact.  Funding is competitive, and the same few universities get the money.

Our programs (in U.S.) are in agriculture, public health, medicine.  We are not centralized.  We are funded on a project to project basis.  There are opportunities between agriculture and health sciences.  AID is source of funding, but there is less money, and we need to look beyond AID.  There are lots of projects in Africa.

We are also involved in capacity building, especially through student exchanges (South Africa, Thailand, Guatemala).  In Uganda, we work with nursing faculty to have a nursing program.  Partnerships are important.
Students at my university (in Europe) have worked with faculty during the year on a development project so that when they arrive in country, they are able to work in country.  There are no faculty available to go abroad.  Much of the work was subcontracted to people outside the university, retired people, etc.  There is a problem in getting staff; faculty are very busy.  Another problem is funding:  the expectations are way beyond the  means of university.  Universities want to send administrators, not students.

We (university in Europe) work with two universities in Ukraine, to train their international offices.  There will be a need to seek joint funding.  There is some N/S cooperation by faculty.  We have a relationship with Cuba.   It would be helpful to learn how others work.

My university (in Europe) has two strategic priorities:  Marine biology, and development studies. Research has been part of them.  The research agenda is changing to marine research, with a large group on climate.  We have links with partners (in this case Ethiopia:  climate change and malaria, public health).  Unless African countries build up their research capacity, we should forget development.  We need to join forces (transatlantic partners) in north south cooperation.

We want African students to come to us, and then return home.  The issue is: How do we develop the research capability in Africa.  How do you motivate people to go to Africa or Mid-East, East, and Latin America? 

My university (Europe) had no institutional policy, and depended on the departments.   Recently, the university decided to do it on institutional level.  We decided to concentrate on few programs:  government of Uganda for consultancy to set up a technical university there; Peru, to set up a school of industrial design, in textile industry.  The focus is on building competencies.

We (university in the U.S.) have an African initiative, funded by $1 million.  It is being done without talking with European partners and this is a problem.  There is a strong presence of China in Africa.  One wonders why.  

It might be good to have a coherent program.

We need to work together

Our university (in U.S.) has outreach to the local and extended community.  We have research programs in Asia and Africa that incorporate undergraduate student service learning.  We want to build educational into the development work.  Our capacity building program brings educators from abroad for training.  At the university level, we have developed a global health program.  We do not have a medical school, but we are strong in agriculture.  We take the long term approach, and need a partner.  

There is a need to start a conversation between European and U.S. universities, and associations (AIEA and EAIE).  We need to be part of the intellectual development.  Universities are agents of change in capacity and competence building, but also our needs are different than that of donors.  We need a forum for global development, a European Development Committee in partnerships with North American associations and universities.

At my university (in U.S.) programs are tied to grants.  Agricultural development grants, for capacity building, have become more strategic politically for U.S.  The are strings attached to American money.  We have a global institute of sustainability, and integrate with study abroad.  We involve engineering and business students in cooperation partner universities.  We received a grant from IBM.  

We need a clearing house on the development issues, a registry.

Developing partnerships in Africa needs to take into consideration the local environment.  African partners are saying that unless they can link to indigenous knowledge they are not going to be sustainable.  How do we address this question?  

This is an important issue.  Europe is destroying the heritage of culture in African countries.  They want to proceed with reciprocal knowledge of culture.  We must have standard protocols of understanding.  We need to re-balance the dialogue, by learning something from them.  There is no investment in the humanities, and we need to have these things.  

The power is in area studies.  There has to be a more integrated conversation with those who have knowledge of local culture, and those who want to help the society.  We need to get the two sides together.  

We need some modesty, and approach with a willingness to learn and understand.

September 8, Session 4
Education abroad/student and faculty mobility

(quality issues, English language/language of country, Masters/undergraduate research, placements and internships)

Summary:
Education abroad/student and faculty mobility, in their many forms (study, research, internships, service learning), continue to increase in Europe and the U.S. and between the two countries.  Internships, paid and not, are becoming popular.  There is concern about education abroad becoming a luxury, product, or commodity.  It is important to maintain the academic integrity and quality of the education abroad experience.  Education abroad needs to be an integral part of the institution, credit bearing, and a learning experience.
Individual statements:

We have seen (university in U.S.) the growth in internships in business and communication.  Students have a class as part of the internship and receive academic credit.  They are not paid.  We have also made changes in visa regulations for internships at our university.  If international students take one class, they can also have an internship.

There are visa problems in many countries if the students are paid.

The European approach is different than that of the U.S.  Paid internships, for 3-6 months, are becoming more and more popular.  They are, however, confined to Europe. 

At my university (in Europe) the internship program is student run.
There is an increasing commercialization of education abroad in the U.S.  Education Abroad risks becoming a product, bought and sold.   

Education Abroad should be a service, not a product.

Education abroad is a luxury.

Education Abroad is an academic project.  You have to build the program and include the faculty, and move from individual to institutional, with international partners.

It is a matter of trust, and we need to counter the notion that it is better at home.  We need to look at both the academic side (courses) and the cultural competency and personal growth. 

There are challenges in the transfer of credit from study abroad.

We need to distinguish between faculty led vs. partner programs.

It is difficult to get the approval of the faculty.  

Research on an education abroad program is hit and miss.

We need to take a careful look at the cost and length of programs.

Some universities in the U.S. have mandated study abroad, or they have departments require study abroad.  My university has begun to do this in international relations and business.

My university (in the U.S.) has decided not to require study abroad:  some students are not mentally and emotionally able to do so; only students with 3 point GPA can study abroad; there are financial challenges; disability students have challenges.

We need to evaluate the faculty led programs.  U.S. faculty-led programs to my university (in Europe) sometimes have the professor come for a brief time, and leave before the end of the program.

The institution need to administer the program.

There are two types of study abroad.  There is the direct enrolment program at a university abroad that has been approved for credit.  There are the faculty-led programs of the university.  The faculty-led programs are developed with the faculty.  Examples at my university (in the U.S.) are:  Minor in global health, with a requirement to study abroad, some with professor (for quality control, housing, etc.).  In Uganda there is a field director.  Study abroad has been seen as a finishing school experience.  We need to emphasize the curricular integration, and academic quality.  We need to be careful with internships, to make sure that they do not become business experiences.  We changed our internships so that placement is in government offices, NGOs, and not business placements.

At my university (in U.S.) there are some mandatory internships.  Study abroad will become a part of higher education, and we will establish a system for credit transfer.  There are multi-national companies in area, so international internships are popular.  We are establishing a Global Proficiency Certificate.  Engineers have an overseas summer school in Hanzo in China, with general education courses.  There are opportunities and challenges to integrate with locals and include Chinese students.  We have internships for J1visa international students.  

At my university (in Europe) there is a program for cultural learning experience in the curriculum.  Students who study abroad have been decreasing (it is probably the same all over Europe).  We decided to offer incentives to study abroad, and to make it mandatory in certain areas.  The language studies’ faculties are happy.  They had to define what would justify staying home: a catalogue of things if they had gone abroad.  Cultural learning experiences can come in different ways, and the problem will be how the university defines them.
There has certainly been the notion of education abroad as a finishing school, where students acquire social skills through study abroad.  The environment is important, and I am not sure if education is for only the upper class.  There is a difference between large countries and small countries.  There is a recent trend in Europe, a strange one, that students now tend to stay at home.  What is worrying is the separation between study and other educational options.  It may be a side effect of Bologna, with less time (3 year degree).  Also Europe is growing older.  We need to invent new modes of studying and going abroad.  We need to make it mandatory.  Our students need the experience.

At my university (in U.S.) we have formed a collaboration between student affairs and a university in Korea.  It was a challenge to put together a team of students and a faculty members, to determine what we want to do with the global experience.  We learned what students want to do.

There is a great value in academic integration: the explosion of knowledge.  No single program can cover everything.  Internationalizing will help you improve your own program.

September 9, Session 5
Research and Financing

Summary:

The TransAtlantic cooperation in research and financing has unorganized, uneven and has had mixed results.  There are certainly many individual successes.  There is a need for increased coordination, collaboration and institutional links with university partners across the Atlantic.
TransAtlantic cooperation is usually on an ad hoc basis.  We need to increase undergraduate and graduate mobility, as well as faculty mobility.  We need more TransAtlantic research collaboration.

At my university (in the U.S.) we have a nanotec program with France, the French embassy and several universities in U.S. and France.  It is geared to the research, and funding for graduate students to work in labs.  The funding from FACE, and the focus is on Masters and Ph.D. programs.  There is NSF- CNRS for funding for cooperative programs.  NSF-desire to fund more international programs, also short term grants. 

The DAAD  has a program to exchange researchers and students.  There is funding for science research.  In Germany, there are research networks, the German Science Council, Humboldt foundation, Max Planct, and many others. 

In Norway there is the Research Council for Cooperation with U.S (Department  of Education).  We need to make it institutional, and promote institutional cooperation.  We need new program for students.

We need to start from existing institutional links, and not from funding.  We need sustainability.  

American universities are divided faculty from administrators, and this makes collaboration difficult.   Senior administrators wait until faculty develop the research proposal.

Federal grants in U.S. have an indirect cost assessment of 40-45% of grant that goes to university.

The Erasmus Mundus program has external cooperation.  It I directed at all the developing world, at targeted countries (not U.S. and Canada).  There are no partners from the western world.  It is not appropriate for TransAtlantic cooperation.
There is a concern in Europe that there is too much government regulation.  Over regulation is now prohibited in the Bologna Process.  It is not possible to use CTS for research, but only for courses.

There is a concern about the Ph.D. as a research degree or a professional degree.  

At my university (in Canada) there is an director of international research.  There is a need to convince people in research and education to come together, and bring international expertise to research.  We need to work with both sides of the house.

The international officer is a broker, and our work is interdisciplinary.

There is a great variety of Ph.D. programs in the U.S. and in Europe.  We need to learn more about each other.  

September 9, 2008 - Conclusions and Recommendations

Bjorn Einar Aas put forth the following conclusions and recommendations for AIEA and EAIE:

AIEA and EAIE should hold a Global Dialogue  at the 2009 AIEA conference in Atlanta, Georgia.  The theme and main discussion issue should be the North/South Collaboration.  
Both associations should establish a listing/directory of programs in the South.  Bjorn will put this issue forward to EAIE and to the University of Bergen.  It will be a useful tool to see what collaboration there is between North America and Europe with the South.  It will be posted on a website.  It is important to make the cooperation visible.  

AIEA and EAIE need to be involved in the discussion of the Ph.D., research, and double degrees.  What is happening in both the U.S. and Europe will have an impact on Ph.D, as a research and professional degree.  What type of degree will they be in Europe, what will we call them, what will they be?  The Bologna reforms have made research part of higher education, and part of the educational structure in Europe.  The Bologna Process goes beyond the EU.  The EU could not reform education, but they do fund it.  It is an experiment.  The Ph.D. is being introduced in a state of flux.

AIEA and EAIE need to formulate critical issues for transatlantic cooperation.  

We need to focus on double degrees; we need to see how they develop.  This is a topic to be explored by EAIE and AIEA.

